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CHIEF MARKER'S / MODERATOR'S/ SUBJECT ANALYST’S REPORT FOR PUBLISHING
SUBJECT:  ENGLISH  HOME LANGUAGE 


PAPER:  2 (TWO)
INTRODUCTORY COMMENTS (How the paper was received; Papers too long/short/  
                                                      balance)  
· The paper was well received in that almost all candidates had finished the paper. The few questions left unanswered were as a result of not knowing the answers and not because of time constraints.
SECTION 1

(General overview of Learner Performance in the question paper as a whole)

· Candidates’ performances range from appalling to brilliant at times. Quite a number of candidates are guilty of answering only the first part of a question when clearly there are two parts.
· Of the 350 sampled, one outstanding candidate obtained 90%. But this is an exception. The nearest to this candidate is in the 70s. The bulk score of the candidates is in the 30s and 20s.  
· The view of many markers is that some of the questions are

SECTION 2

(Comments on candidates’ performance in the five individual sub questions (a) – (e) will be provided below. Comments will be provided for each question on a separate sheet). 
QUESTION 1

	(a) 
General comments on the performance of learners in the specific question. 


· This is one of the least popular questions with candidates. In all only 64 candidates out of the total of 350 sampled, attempted this question. Performance was mediocre in comparison to other questions as evidenced by the entire paper graph.  
	(b)    Reasons why the question was poorly answered. Specific examples, common errors  
         and misconceptions are indicated.
(c)    Suggestions for improvement in relation to teaching and learning.


Q. 1
· Candidates rather chose to narrate the poem instead of concentrating on the poetic devices being demanded by the question.
SUGGESTIONS:

· Candidates need to be trained in identifying QUESTION/TASK words that would immediately alert them to what is being demanded of them in a question.
	 (d) 
Other specific observations relating to responses of learners.      


· Neglecting to answer both parts of the question.
· Neglecting to substantiate points made in the essay. 
	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· Please ensure that candidates know what a literary essay is, and how this is different from an ordinary essay.
· Though some candidates do understand TONE in literary analysis, some could not find the appropriate word ( scornful ) to describe the tone in this poem.
· Such necessary aspects of poetry analysis as Diction, Structure, Tone etc need to be taught.
QUESTION 2
	(a) 
General comment on the performance of learners in the specific question. 


Just like in question 1, candidates resorted to narrating instead of focussing on the question asked.
	(b)    Reasons why the question was poorly answered. Specific examples, common errors 
         and misconceptions are indicated.
(c)    Suggestions for improvement in relation to teaching and learning.
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Q. 2.1.
· Candidates did not mention that they have “spent” their supply of simpering.
·  Get your students to realise that when a regular word in put into inverted commas, their has to be a special reason and they have to look for this.

Q.2.2

· Candidates did not interpret ‘quivering tambourines’ as a sign of joy, but as a sign of movement – flabbiness.

· It is important that symbolism as a poetic device is thoroughly mastered by students of literature.

Q.2.3

· Here, it is a simple case of candidates not knowing what hollers are. For a prescribed poem, one would have thought that candidates have had all such words thoroughly explained in class.

· Educators should not take anything for granted. Ensure that all words and their possible derivatives are understood by the class. 
Q.2.4

· Again, candidates are unable to explain the paradox itself.

· Teach POETIC DEVICES.

	 (d) 
Other specific observations relating to responses of learners.      


· A majority of candidates attempted this question. Performance, though quite good in a few centres, is not what one would expect in a prescribed poem. The highest attainment is 38.6% in 2.2. That is not good enough. Words that occur in a poem that has been studied in class should not pose any difficulty to candidates when they encounter such words in an examination. 
	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· Question /Task words need to be thought so candidates are able to correctly interpret questions and know exactly what is required of them.
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	(a) 
General comments on the performance of learners in the specific question. 


· Very few candidates chose this question – and for good reason, one would say, seeing the overall performance in the question.
	(b)    Reasons why the question was poorly answered. Specific examples, common errors 
         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning.




Q. 3.1

· Though candidates seem to have understood the spiritual emptiness, they were unable to adequately explain it for full marks.
Q.3.2

· Candidates interpreted ‘Leaning together’ literally, as bags of straw put against one another.
Q.3.3

· Worst performed in. Candidates could not explain the comparison. Some saw the dry voices as a sign of being thirsty. 

Q.3.4

· Again images were not explained. It is not enough to simply say their voices were dry.

	d) 
Other specific observations relating to responses of learners.      



· Candidates again disregarded the Question/Task words to their own detriment.
	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· The fact that QUESTION/TASK WORDS should be taught/drilled till every learner in a class understands them completely, cannot be emphasised enough.
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	(a) 
General comments on the performance of learners in the specific question.


· Also one of the more popular questions though performance was not anything one could enthuse about. This is a prescribed poem and one would expect candidates to be performing around 60% at the least. But as the graph clearly illustrates, this is not the case. Candidates failed to display a clear understanding about the seasonal cycle (which seasons bring life and growth and which restore nature’s strength).

	(b)    Reasons why the question was poorly answered. Specific examples, common errors 
         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning.




Q.4.1

· Inability of candidates to use OWN words. They still went to copy words from the poem.

Q.4.2

· Either they did not understand ‘harness’ or they could not visualise “the geese being pulled by the moon”.
Q.4.4

· Lowest marks were obtained in this question. Candidates could not justify whatever they picked as the central idea. 

	d) 
Other specific observations relating to responses of learners.      



· The main problem with candidates’ answers stems from the fact that they are unable to identify and explain figurative language.

	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· It is not enough for the student of literature to know what poetic devices are. They should be in a position to explain or use them in their responses to questions.
Q.5   UNSEEN POETRY   ( ESSAY)
	(a) 
General comments on the performance of learners in the specific question.


· Not a well received question. Only 45 candidates attempted this question with almost disastrous results. The group achieved less than 10% of the total marks.
	 (b)    Reasons why the question was poorly answered. Specific examples, common  errors and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning.




· Either candidates did not understand the word DICTION or the concept was not well taught.

· The word IMAGERY also seemed not to be well comprehended.

· Another major reason is the same as in question ONE – inability of candidates to write literary essays.

	d) 
Other specific observations relating to responses of learners.      



· Instead of discussing the figures of speech, most candidates went about expressing their own opinions.
	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· A good start to helping students in the classroom is to get them to see the major differences between ordinary essays and a literary essay.

· Subject Advisors might want to look into conducting workshops on Literary essay writing

Q6  :  UNSEEN POETRY  (CONTEXTUAL)
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. 
	(a) 
General comments on the performance of learners in the specific question.




· A  hugely popular question with candidates. More than 300 of them answered this question. As the graph shows, performance was not too bad considering this is an unseen poem.
	(b)    Reasons why the question was poorly answered. Specific examples, common errors 
         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning.




	d) 
Other specific observations relating to responses of learners.      



	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· It is encouraging to see that a number of schools have improved in as far as poetry analysis is concerned. What needs working on now is getting students to understand that words take on different meanings as the context changes. So contextualized meaning of words should be emphasized.  

Q.6.1

· ‘coldly’ as used in the context here gave some candidates a problem. 

	(a) 
General comments on the performance of learners in the specific question.




	(b)    Reasons why the question was poorly answered. Specific examples, common errors 
         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning.


Q7 :    ANIMAL FARM  (ESSAY)
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	(a) 
General comments on the performance of learners in the specific question.




· About a quarter (82) of the sampled candidates attempted the question with varying degrees of success. Many obtained good marks but quite a number were let down by their inability to write literary essays.

	(b)    Reasons why the question was poorly answered. Specific examples, common errors 
         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning.


· Candidates are not adept at writing literary essays – though it has to be admitted that much progress has been registered in this regard.

· There is sufficient evidence to show that a number of candidates did not actually read the text.  (there were many factual errors in the plot)

· It seems the wording of the question also confused candidates eg “...characters are so flawed”.  It might be a good idea to provide alternative explanation in brackets. This would enable capable candidates to demonstrate their insight into, and understanding of the work and not be hampered by a single word.  
	d) 
Other specific observations relating to responses of learners.      



	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· Teachers need to make their students aware of different conjugations of the important verbs, and the possible declensions of the prominent nouns in the texts being studied. This would hopefully eliminate the misinterpretation of words.  
Q 8  :   ANIMAL FARM   (CONTEXTUAL)
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	(a) 
General comments on the performance of learners in the specific question.




· This question also enjoyed a good reception. Over 52% of candidates answered it. Relatively, it is one of the well answered questions. 
· It is a view generally expressed by markers that the phrasing used in this question isvery woolly and roundabout and this put many of the candidates at a distinct disadvantage.
	(b)    Reasons why the question was poorly answered. Specific examples, common errors 
         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning


Q.8.4 
· Candidates tend to concentrate on the quoted words only when ellipsis is used, as in this question.
· This has to be taught, for candidates to know that they have to refer to the entire text.
Q.8.5 

· This particular sub-question illustrates the fact that candidates do not understand the word ‘imply’.
· Literature deals with interpretations. Words like imply and its derivatives should be standard vocabulary for Home Language students.

Q.8.9

· This question assumes that all candidates must have come across the word utopia. This puts those candidates who have not been exposed to the word at a disadvantage. 

· Give some explanation.
	d) 
Other specific observations relating to responses of learners.      




· From the numbers that got Q.8.9 wrong, this could be considered an unjust question.

	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· Every effort should be made to encourage Home Language students and indeed all students to increase their vocabulary through reading widely. 

Q.9.
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	(a) 
General comments on the performance of learners in the specific question.




· This question was one of the least answered but one in which performance was quite high. Only 22 candidates attempted it but the average performance is around 61%. 
Q.10    PRIDE AND PREJUDICE
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	(a) 
General comments on the performance of learners in the specific question.




· Of the 350 scripts sampled, only 6 candidates attempted this question. And their  performance  was quite good. One could say that this year, performance in Pride and   Prejudice outstrips performance in the other novels. It needs to be said however that candidates need to acquire more vocabulary in order to be able to articulate their ideas better.
GRAPH  ( QUESTIONS  11 – 16 )
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Q.11 .
	(a) 
General comments on the performance of learners in the specific question.




· Only two centres, one from District 91 and the other from District 93, answered this question. In total 23 candidates attempted the question. Performance by the D91 candidates was well above  65%.  
	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· Lack of sufficient vocabulary was the undoing of the D93 centre. Get students to read widely.

Q.12
	(a) 
General comments on the performance of learners in the specific question.




· Another of the questions attempted by only a few candidates – 26 in all.
Q.12.3 

	(b)    Reasons why the question was poorly answered. Specific examples, common errors 

         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning




· Candidates were unable to determine Jordan’s role.
Q.12.4

	(b)    Reasons why the question was poorly answered. Specific examples, common errors 

         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning




· Here candidates were unable to synthesize facts they had gathered in their reading of the book to help them answer this question.

· More exercises demanding of candidates to piece together garnered from different parts of the book should be engaged in

	d) 
Other specific observations relating to responses of learners.      




	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· It should be that in the literature class, placing speeches and quotations in context become common practice.

Q.13. 
	(a) 
General comments on the performance of learners in the specific question.




· Well over half the sampled candidates attempted this question with varying degrees of 

success.
	(b)    Reasons why the question was poorly answered. Specific examples, common errors and misconceptions are indicated.

    (c)    Suggestions for improvement in relation to teaching and learning


· Candidates’ inability to express their thoughts in well structured sentences.

· Lack of planning

· Inability to write formal literary essays.

· Not making reference to the play and dramatic elements eg stage directions, symbolism etc.

	d) 
Other specific observations relating to responses of learners.      




· Candidates seem not to know how to hyphenate. In fact, they use the hyphen when there is no need.
· Punctuation is still a problem.

·  Spelling is atrocious in some of the essays.

	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· Punctuation should be emphasized. Remember, a single misplaced comma could change the meaning of a sentence dramatically.

· It should not be taken for granted that students will know how to spell. They have to be taught.

Q.14
	(a) 
General comments on the performance of learners in the specific question.




· Just over a quarter of the sampled candidates attempted this question and as the graph shows, but for Q14.1, Q14.5, Q14.8 and Q14.9, the candidates performed quite well.
	(b)    Reasons why the question was poorly answered. Specific examples, common errors 

         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning




Q.14.1

· The phrase ‘account for’ seemed to have blindsided candidates. A more straight forward way of asking them to place the conversation in context could have been used.
Q.14.5

· ‘Place in context’ ... this is a run- of- the- mill literature question but seems to have given candidates a tough time.
Q14.8

· Candidates were not able to comment /figure out the symbolism of Othello’s falling into a trance. 

Q.14.9

· Candidates missed interpreting the attitude of either man.
	d) 
Other specific observations relating to responses of learners.      




· Though there is evidence that candidates have read the text, many lacked the crtical analysis demanded of a Home Language student.
	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· Expose candidates to all possible forms of questioning.
· Symbolism is an integral aspect of any literary text. Ensure that all classes are exposed to its usage in texts.

Q.15
	(a) 
General comments on the performance of learners in the specific question.




· Only 20 of the sampled 350 candidates attempted this question. The performance is around 50%.
	(b)    Reasons why the question was poorly answered. Specific examples, common errors 

         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning




· The only real problem that candidates have here is their inability to synthesize information/facts that they possess to answer a specific question.
	d) 
Other specific observations relating to responses of learners.      




	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· Candidates have to be taught how to synthesize facts into a cohesive and comprehensible essay. This should be a step by step process, taking them through paragraph writing until a final essay is put together.
Q.16
	(a) 
General comments on the performance of learners in the specific question.




· Possibly the best answered contextual question in the whole paper. However, Q16.5, Q16.6 and Q16.9 seem to have given candidates a bit of a problem.
Q.16.5
	(b)    Reasons why the question was poorly answered. Specific examples, common errors 

         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning




· Candidates ignored or simply could not interpret stage directions.
·  It is important that Teachers impress it upon students that stage directions are a very  integral part of any play and need to be studied along with the play.

· It should be noted that plays are primarily written for the stage and these directions actually influence the play quite immensely. 
	d) 
Other specific observations relating to responses of learners.      




	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


· Where possible, snippets of the play could be enacted in the classroom.

Q.16.6

	(b)    Reasons why the question was poorly answered. Specific examples, common errors 

         and misconceptions are indicated.

(c)    Suggestions for improvement in relation to teaching and learning




· Candidates seem to know Irony but do not seem to be conversant with Dramatic Irony.

· Only recourse is to teach and practically demonstrate what dramatic irony is.

Q.16.9
· Rather strange that some candidates did not quite know what a crucible is, and its use.

Being the title of the play, one would have thought a thorough explanation of the word would have preceded the reading.

	(e)
Any other comments useful to teachers, subject advisors, teacher development,  etc.


SECTION 3

(a) 
GRAPH OF PROVINCIAL PERFORMANCE IN THE PAPER (summary per question)
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GENERAL COMMENTS

· What the graph is projecting here is :
· The Provincial performance in this paper is around 38%.

· Out of 16 Questions, candidates perform above 50% in only 4, ie,72% in questions 12 and 13, 61% in Q9 and 56% in Q16.
· Performance in the other question range from 1.3% to 44.8%           
· Different conclusions could be drawn from graphical representation and here are a few:
· Candidates did not study hard enough.
· The paper was rather difficult.

· Marking was too strict.

· This is a true reflection of the ability of this crop of candidates.

· What the Analysis points to :

· A look at the distribution of the Cognitive Levels in the question paper indicates that more than 66% of the questions are High Level questions. 
· Construction of some of the questions is confusing to candidates. 
(b)
GRAPHS TO COMPARE DISTRICTS' PERFORMANCES PER QUESTION
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(c)
GRAPH TO COMPARE OVERALL PERFORMANCE PER DISTRICT
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(c)
GRAPH TO COMPARE OVERALL PERFORMANCE PER DISTRICT
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      COMMENTS ON PERFORMANCE OF DISTRICTS
:
It is very necessary to caution the reader from the outset that the comparisons here may not represent a true picture of candidates’ performance either by Question or by District.

This is mainly due to the following factors.

· The paper consists of 16 questions out of which a candidate is expected to answer 5. That shows how wide the choice is. This means that, theoretically, 100% of candidates could answer one particular question and en bloc, neglect a particular question. 
· A question could be answered by so few candidates (maybe all from the same District), that it might not even register on a graph let alone, lend itself to comparison.
· The sampling itself is so random and arbitrary that it is by its structure lopsided.

· Depending on the luck of the draw, one could be landed with scripts of either very well performing or grossly under-performing schools from a particular District.

Notwithstanding all these potential shortcomings, the idea ( of plotting out performances of the learners ) is quite progressive and can only enhance output in the classroom as reasons
	Boj = Bojanala :   DrKK = Dr K enneth Kaunda:   DrRSM = Dr Ruth Segomotsi Mompati  NMM = Ngaka Modiri Molema



	QUEST


	%  IN

PROV
	GENRE / BOOK / TOPIC


	DISTRICTS’  PERFORMANCE

( Difference of 5% or more, from Provincial average )

 

	Q1
	
	Poetry- essay    IN DETENTION    (Prescribed)
	

	Q2
	
	Poetry- Context   OLD FOLKS       (Prescribed)
	

	Q3
	7.1
	Poetry-Context  HOLLOW  MEN    (Prescribed)
	RSM=14.4 (+7.3)

	Q4
	27
	Poetry- Context  AUTUMN              (Prescribed)
	Boj =36 (+9)
RSM=21.2 (-5.8)

NMM=22 (-5)

	Q5
	
	Poetry- Essay   MARBLE  EYE        (Unseen)
	

	Q6
	31.7
	Poetry –Context  MARBLE  EYE      (Unseen)
	RSM=27.4

	Q7
	
	ANIMAL FARM -  Essay                  ( Novel)
	

	Q8
	44
	ANIMAL FARM – Contextual            (Novel) 
	Boj=11(-33)
KK=38 (-6)

RSM=21 (-23)

NMM=27 (-17)

	Q9
	
	PRIDE & PREJUDICE –Essay          (Novel)
	

	Q10
	
	PRIDE & PREJUDICE- Context        (Novel)
	

	Q11
	
	THE GREAT GATSBY-Essay           (Novel)
	

	Q12
	
	THE GREAT GATSBY-Context         (Novel)
	

	Q13
	
	OTHELLO- Essay                              (Drama)
	

	Q14
	
	OTHELLO-Context                             (Drama)
	

	Q15
	
	THE CRUCIBLE –Essay                    (Drama)
	

	Q16
	
	THE CRUCIBLE –Context                 (Drama)
	

	CONCLUSION :




(d)
DISTRIBUTION OF QUESTIONS IN TERMS OF COGNITIVE LEVELS (TABLE) 
	QUEST


	MARK


	LEVEL


	
	QUEST


	MARK


	LEVEL


	
	QUEST


	MARK


	LEVEL



	1
	10
	4
	
	9
	25
	4
	
	13
	25
	4

	2.1
	2
	4
	
	10.1
	2
	1
	
	14.1
	2
	½

	2.2
	2
	3
	
	10.2
	3
	2
	
	14.2
	2
	4

	2.3
	3
	3
	
	10.3
	3
	2
	
	14.3
	3
	3

	2.4
	2
	4
	
	10.4
	4
	3
	
	14.4
	3
	2

	3.1
	2
	2
	
	10.5
	3
	2
	
	14.5
	2
	2

	3.2
	2
	2
	
	10.6
	3
	1
	
	14.6
	2
	2

	3.3
	3
	4
	
	10.7
	4
	3
	
	14.7
	3
	4

	3.4
	3
	4
	
	10.8
	4
	3
	
	14.8
	3
	4

	4.1
	2
	2
	
	11
	25
	4
	
	14.9
	3
	4

	4.2
	2
	2
	
	12.1
	2
	1
	
	15
	25
	4

	4.3
	3
	3
	
	12.2
	3
	2
	
	16.1
	2
	2

	4.4
	3
	4
	
	12.3
	3
	3
	
	16.2
	3
	2

	5
	10
	4
	
	12.4
	3
	3
	
	16.3
	2
	3

	6.1
	3
	2
	
	12.5
	3
	4
	
	16.4
	3
	3

	6.2
	2
	3
	
	12.6
	3
	4
	
	16.5
	3
	4

	6.3
	3
	4
	
	12.7
	4
	4
	
	16.6
	3
	4

	6.4
	3
	4
	
	12.8
	4
	4
	
	16.7
	2
	2

	7
	25
	4
	
	
	
	
	
	16.8
	3
	4

	8.1
	2
	1
	
	
	
	
	16.9
	4
	4

	8.2
	2
	2
	
	
	 COGNITIVE  LEVELS
	
	

	8.3
	3
	3
	
	
	
	Level 
	Marks
	% of total
	Req.

	8.4
	3
	3
	
	
	
	
	
	
	

	8.5
	3
	2
	
	
	Knowledge
	      1
	11
	03.5
	20

	8.6
	3
	2
	
	
	Routine Procedur
	       2
	42
	13.5
	20

	8.7
	2
	2
	
	
	Complex Procedu
	3 & 4
	43
	13.9
	40

	8.8
	4
	3
	
	
	Solving Problems
	     5
	207
	66.8
	20

	8.9
	4
	4
	
	
	GRAND TOTAL
	
	304
	
	100


(e) 
COVERAGE OF LEARNING OUTCOMES AND ASSESSMENT STANDARDS    
            
· ALL LOs except for LOs1 & 2 (Listening and Speaking) are not covered in this paper.
____________________________________   _______________________________________
                                    NAME

                DESIGNATION (Subject Analyst /Moderator or Chief Marker)

_________________________________________                __________________________

                                SIGNATURE


                                  DATE
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